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The rationale for the Kindergarten
Curriculum is to provide through play
and use of creative learning and
teaching approaches a positive learning
experiences to learners at this level

so that they are ready for school. The
first eight years in a child’s life are the
formative and the most critical years
and require that the learning to which
they are exposed are appropriate in
enhancing their curiosity, creativity and
critical thinking. The kind of physical
and psychological environments that
are created, the interactions and the
experiences adults have with learners
influence and have lasting effects on
them. At this stage the child requires
basic needs like nutrition, warmth, health,
security, interaction and stimulation for
social, emotional psychological, physical
and cognitive development. It is during
this stage that the child establishes
learning patterns, attitudes, personality
and a sense of being. Learners generally
learn by practice and this is done
naturally and best through play. They
are very active, curious, and explorative
and enjoy listening to stories. This
natural tendency should be the basis
for designing teaching and learning
programmes for young learners.

Since learners learn better in a positive
learning environment, where they feel
emotionally and physically safe to

enjoy learning, play-based learning this
curriculum has at its heart this practices
essential for motivating learners to
attend, stay in school and perform better
socially and academically. An integrated,
inquiry and discovery approach to
teaching and learning will foster caring,
supportive and committed relationships

between teachers and learners, as well
as between learners and their peers.
Teachers become more confident in their
practice, feel trusted by learners, and can
develop better classroom management
and positive discipline practices. Play-
based learning further helps to develop
the inherent potential of learners and the
critical thinking and imagination skills.

The Early Years learning curriculum is
informed by three main philosophical
ideas, namely the Brain research,
Developmental theory and the Social
Constructivism. Firstly, learner’s brain;
from birth to ages eight undergoes
maximum development. During this
developmental period, the young child’s
brain is extraordinarily active, developing
very fast, and this is the optimal time
for learning and development for

life. Early years are critical and very
important because the experiences a
child encounters at that period have a
decisive impact on the development of
connections in the brain. During this
critical and “sensitive period” of the
early years, the child develops language
and literacy skills, physical, psycho
motor, cognitive, emotional control and
interpersonal social skills. It is important
for every growing child to be exposed to
learning experiences that are positive,
appropriate and holistic instead of
fragmented and compartmentalised.

Developmental theories affirm that
learners go through distinct and unique
stages in their development as they
move through their early years. Every
child is very unique and develop at their
own pace.



In language and cognitive skills
development, learners go through
different stages that are unique. This
curriculum identifies the individual
differences and variability in a child’s
development and affirms that the
differences would not be seen as deficit
or weaknesses, but rather rich and
appropriate developmental experiences
to help them bridge home and school
experiences. This curriculum ensures
that classroom experiences are made
rich and activities are developmentally
appropriate to cater for the different and
unique stages.

Further, the current curriculum relies on
social constructivist philosophical notions
which emphasises that learners learn
better when they are actively involved in
their own learning: Learning is a social
and interactive process. Learners learn
better when they interact and share ideas
with adults and other knowledgeable
peers around them. The typical
characteristics of the learners at the early
years is that they are active, explorers,
builders, also extremely curious and

thus learn best when they are involved
actively in their own learning process.
For such learners, learning and play are
inextricably linked and as learners play
and interact with their friends, they learn
better.

Finally, to promote high quality learning,
that is functional, meaningful, and
authentic, the growing child needs a
safe, warm, nurturing, and welcoming
Physical, social, emotional and
psychological environment. This is vital
because research affirms that the type of
environment created for the child is key
to their successful development and a
brighter future.

Learning outcomes are grade specific.
They describe, in observable and
measurable terms, what learners must
be able to demonstrate, with respect to
each of the content standards, to meet
grade level expectations.

The learning outcomes for each content
standard become progressively more
complex as learners move up the grade
levels. This is done to ensure that
learners become increasingly more
proficient in their understandings and
their use of these understandings as they
move through the grade levels.

It should be noted that learning outcomes
define what students should understand
and be able to do. They do not define
teaching methods. Teachers are free to
select the instructional strategies they
feel are most appropriate for ensuring
that learners can meet the learning
outcomes.

It should be noted that in early primary,
learner’s learning is focused around a
limited number of content standards. By
p3, however, learners are expected to be
developing understandings with respect
to all five standards.

The content standards themselves, and
the learning outcomes for a given content
standard, are not necessarily organized
sequentially. For example, just because
learning outcome A comes before
learning outcome B does not mean that
learning outcome A should be addressed
before learning outcome B. Teachers
might want to address learning outcome
B before learning outcome A, or address
the two learning outcomes at the same
time.



The illustrative term and weekly schemes
of work provided in this resource guide
serve as examples of how teachers might
organize learning for a given grade level.

ASSESSMENT TASKS

Assessment tasks are simple problems
or task that district staff, head teachers or
classroom teachers can use to measure
whether learners have met the standards
described in the performance standards.
Each task has a simple to interpret scale
to allow teachers to determine whether a
given learner is performing at, below or
above expectations for their grade levels.
Assessment tasks are included for the
end of year performance standards.

CORE COMPETENCIES

Core competences describe a body of
skills that teachers at all levels should
seek to develop in their learners.

The competences presented here
describe a connected body of core

skills that are acquired throughout the
processes of teaching and learning. Core
competences include the following:

Critical thinking and Problem

solving (CP)

Developing in learners’ cognitive and
reasoning abilities to enable them to
analyse and solve problems. Learners
will be able to analyse and find solutions
to problems using their own experiences.
This will allow learners to embrace the
problem and take responsibility for their
own learning.

Creativity and Innovation (CI)

This competence will help learners to
develop an entrepreneurial skill that
requires imagination, (ingenuity of ideas,
arts, technology and creativity. Learners
will be able to think independently and
create solutions to address problems.

Communication and Collaboration
(CC)

Learners will be able to use languages,
symbols and texts to exchange
information about themselves and their
experiences. Learners will actively
participate in sharing ideas and engaging
in dialogues. This will be able to boost
their listening and speaking skills. They
will also learn to listen, respect, value
other people’s views and be able to work
together with peers.

Cultural identity and Global
Citizenship (CG)

Develop learners to put country and
service first by making them understand
what it means to be active citizens.
Inculcating in them a strong sense of
environmental, social, and economic
awareness, with emphasis on protecting
the environment. Learners make use of
the knowledge, skills, attitudes acquired
to contribute effectively towards the
socioeconomic development of the
country and on the global stage. Build
skills to critically analyse cultural trends,
identify and contribute to the global
world.

Personal Development and
Leadership (PL)

Improving self-awareness, health,
building self-esteem; identifying and
developing talents, skills, of self
and others. Also, fulfil dreams and
aspirations. It involves recognising
the importance of values such as
honesty and empathy; seeking the
well-being of others; distinguishing
between right and wrong; fostering
perseverance, resilience, and self-
confidence; exploring leadership,
self-regulation and responsibility, and
developing love for lifelong learning.

vii



There are four main language skills
to develop in learners right from the
early years in other to help them
become successful in their future
education. These skills are:
Listening (Oral language)
Speaking (Oral language)
Reading
Writing

Explanation of the meaning of the
four skills is as follows:

This is the ability to accurately
receive, attend to, understand
and interpret messages in the
communication process, e.g.,
the ability to listen to, understand
and follow directions, instructions
etc. given in a language. This is
closely related to Speaking. The
two skills move together.

This is the ability to speak a
language clearly, and in a way that
will be understood by listeners.
This is an oral communication

skill that learners should be
encouraged to practise to
perfection because it serves

as a foundational skill to other
language and literacy skills.

Reading which is a receptive
skill is closely linked to Listening.
This is the ability to receive a
written message through reading
it, attend to it, and understand
what is conveyed in a piece of

writing/print. The reader must be
able to read fluently, coherently,
understand what is read before
responding to it. The reader
responds to something that is read
in many way; answer questions
arising from the passage/text
read, retell, summarize texts

read in his/her own words to

show understanding of the texts,
act it out or write a response to

it. Reading is closely linked to
Writing and must not be treated as
an isolated skill.

It is the ability to express

one’s thought clearly and
comprehensively in writing. Writing
may be in the form of scribbling,
drawing, simple sentences, short
essays, compositions, summaries,
letters, etc.

The relationship among these
quadruplet skills is that “Listening”
and “Reading” are referred to

as “Receptive Skills”; the skills
through which a learner receives
communication or a message.
“Speaking” and Writing” are referred
to as the “Productive/Expressive
Skills” because these skills help the
learner to respond to a message
received, or knowledge acquired, by
expressing his/her understanding
either through speaking the language
and/or through writing. When a child
scribbles, draws, paints, writes new
stories, letters, simple sentences,
short essays, or any form of
compositions, he/she is producing
language. It is in this context that we



need to teach these skills and not see
them as isolated skills.

Besides the dimensions just
discussed, learning language and
literacy involves the acquisition of
two major behaviours. These are
“‘Knowledge and Understanding”
and the “Use of Knowledge”.
“‘Knowledge and Understanding”
refers to the ability to identify and
recall, for example, letter-sound
relationship, manipulation of sounds
in speaking and writing, etc. acquired
through Listening and Reading

and the principles of grammar
acquired through instruction. “Use
of Knowledge” implies the ability to
use the language in writing and in
speaking.

Reading is another complex skill
which has many other components.
For learners to become fluent

and skilled readers, they need to
acquire the following six essential
components of reading. These are
phonemic awareness, concept of
print, alphabetic knowledge and
phonics, vocabulary, comprehension,
fluency) as well as the other learning
areas (numeracy, our world and our
people and creative arts). This is
because the appropriate integration
of the language and literacy skills
into the other learning areas and vice
versa promote learners’ early literacy
acquisition that will prepare them to
succeed in the higher academic and
social endeavours.

In this integrated thematic KG
curriculum, the strands (themes) are

taken from Our World and Our People
of which the other learning areas are
interwoven, therefore the teacher
must think through and plan as well
as adopt strategies and activities that
will facilitate the connection.

It is therefore important to create
communication-rich and print-rich
classroom environments that will
help motivate learners to use and
experience authentic ways which in
turn fosters the foundational language
and literacy skills. It is essential for
the teacher to label the major objects
(board, door, windows, teacher’s
table, learning centres), teaching
and learning materials and other
classroom displays bilingually (in a
Ghanaian language and the English
language) to promote bilingualism
and biliteracy.

Phonemic Awareness: Awareness

to recognize that spoken language

is made up of series of sounds.
Learners need to have the ability to
notice, think about, and work with the
individual sounds in spoken words.

The knowledge and
skills of identifying, understanding
and working with print. Learners need
to know how print works (writing/
reading from left to right, top to
bottom, proper handling of books/
print, etc.)

Ability to identify the letter names
and their respective sounds and the



manipulation of the sounds to make
meaningful words. Learners need
these knowledge and skills to enable
them work out appropriate patterning
of words into meaningful utterances
and writing. Phonics instruction
teaches learners the relationship
between the letters of alphabets of a
written language and the individual
sound(s) they make in spoken
language (letter-sound relationship).

Words that learners
must know to enable them interact
effectively. Effective vocabulary
instruction broadens learners’ sight
words that facilitates fluency and
comprehension.

Ability to understand
spoken language as well as written
text. Having rich interaction and
frequent reading to learners promote
their comprehension of words or
utterances.

Ability to read a text correctly
and quickly. This language and
literacy skill enables the learner to
become familiar with words so much
so that the recognition of such words
is automatic to them and they read
them without effort. The skill is crucial
to language and literacy development
because it provides a bridge between
word recognition and understanding
(comprehension)

Oral language activities (Listening
and Speaking) enhance the
acquisition of the six essential

skills. These activities include

songs, rhymes, storytelling, role
play/dramatization, conversation,
reading to learners, shared reading,
listening comprehension, giving

and responding to commands/
instructions/directions, making and
responding to requests, presentation,
etc. The purpose of each of these
segments is to encourage learners
to listen carefully, recite, sing, carry
out instructions and speak both the
Ghanaian and the English languages
with confidence.

Oral activities such as community
circle time, discussion using
conversation posters or wordless
books, etc. are good platforms to
introduce the strands and/or sub-
strands.

The teacher must endeavour to do
frequent read aloud with learners
especially in the English language so
that they will be exposed to the oral
aspect of the languages. The daily/
frequent reading must integrate the
instruction of the language skills. This
practice will facilitate their language
skills, enrich their vocabulary and
inculcate in them the habit of reading.

Above all, the teacher must
endeavour to use the mother tongue-
based bilingual medium of instruction
(MTB-BMol) and consciously teach
the languages as much as possible in
play-based activities so that learners
will be able to acquire effective skills
in speaking.



Rhymes and songs

Songs and rhymes are a staple
of the preschool and kindergarten
classroom, and have been for
generations.

The list of rhymes and songs below
are a few compiled youtube links that
can go a long way to help make your
lessons interesting and succesful.

This is the way we brush our teeth
This is the way we brush our teeth
brush our teeth

brush our teeth

This is the way we brush our teeth
We do it in the morning!

Brushing up, and

brushing down

left and right and round and round ...
A nice white smile will then be found!
We’ve brushed really well!

This is the way we brush our teeth
brush our teeth

brush our teeth

This is the way we brush our teeth
We do it in the evening!

Brushing left, and

brushing right

Brushing our teeth are bright til!
Then we say [yamn] “good night!”
We’ve brushed really well!

This is the way we brush our teeth
brush our teeth

brush our teeth

This is the way we brush our teeth
We do it twice a day!

Internet links

¢ https://www.youtube.com/channel/
UCKAQqou7VIFAWXpZd9oxtOg3Q -
Little Baby Bum - Nursery Rhymes
& Kids Songs

¢ https:/lyoutu.be/R-TgxvXfd2M -
Head Shoulders Knees and Toes

¢ https://lyoutu.be/Pd4WnsXwdgw
- This is the way we brush our
teeth.

¢ https://youtu.be/KUB-4dTbhM8 -
safety at home

¢ https://lwww.youtube.com/
watch?v=41YlaNZ2u40 — family
members story

¢ https:/lyoutu.be/2ROUHhAWYTM -
role of family members

¢ https:/lyoutu.be/Kjl5sPWcD-o - our
family rhyme and song

¢ https://youtu.be/w6eTDfkvPmo -
Shapes

¢ https://youtu.be/Ow1i916uYYU -
traffic light

¢ https://youtu.be/GkipANiBspE -
moral story

¢ https://lyoutu.be/6vT6sqjBFrs -
body language

¢ https://lyoutu.be/axitOg-rtwA -
good manners

¢ https://lyoutu.be/tblo9gztEnO -
relating well with others

¢ https://youtu.be/BW_LSOMXTIQ -
places in the community

¢ https://lyoutu.be/gYKFFoJrdC8 -
ghana’s independence

¢ https://lwww.youtube.com/
watch?v=zFGydQHhOKA — story
on living and non-living things

¢ https://youtu.be/h7rhOM2dXtE -
what is air



https://youtu.be/Uah3JvhppRI -
thirsty crow
https://youtu.be/9nGrDI5_zrc - .
What do Plants Need to Grow
https://youtu.be/H61y3i9eNf4 -
uses of plants
https://youtu.be/Ep9_94G_k-s - ¢
parts of plant

<

<

Starter activities

¢

Musical Balloons - What you ¢
need to do is play your music and

have each child grab a balloon

when the music starts have kids
bounce their balloons in the air

and move to the music. When the
music stops they have to freeze

and whoever is holding a balloon
‘wins.”

Statues - Have children move to
the music and when it stops they ¢
have to be still like a statue.

We All Fall Down — Play music
and have kids move around when
the music stops they all fall down.

The Word Dance — Have kids ¢
write a word on a slip of paper and

then make up a dance to go with

that.

If you're happy and you know

it— Play “If You're Happy and You

Know it” and change around the

words to end with shake your

bottom, do the twist, dance like a
ballerina, hop on one foot....

https://youtu.be/TGk7AVLJq7c -
grow your plant
https://youtu.be/ownoP8e7TI8 -
types of soil
https://youtu.be/_vjjhMWJ2wE —
Noah’s ark
https://youtu.be/u1_n4CYTrxQ -
aeroplane up in the sky

Follow the leader: the Leader,
begins moving around with actions
that the rest of the players must
mimic. Anything — including wildly
flailing his hands or furiously
scratching his head — what the
leader does, the others must
follow. Those players who disobey,
or lag behind the leader’s motions
are out of the game.

Red light green light: One
person is chosen to be ‘It’ (the
traffic light) and he/she stands a
good distance away from the other
players with his back to them. The
other players stand in a line facing
It.

When It calls ‘Green Light,” the
other players move towards him
until he spins around, calling ‘Red
Light.” When they hear the red
light command the other players
must freeze on the spot. Any child
seen moving must return to the
starting line. The children must
remain frozen until the next ‘Green
Light' command is given.

Play continues in this manner until
someone reaches and tags It. The
tagger becomes the new It and
the game begins again.



Mr/Mrs Wolf - Choose one player
to be Mr. (or Mrs.) Fox. The goal
of the game is to get past the Fox
without getting caught. To start,
have the Fox stand about 20 feet
away from the other players with
their back turned to the other
players. The players then say,
“What time is it Mr./Mrs. Fox” The
Fox responds with a certain time
(whatever the Fox chooses) and
the other players should walk
forward that many steps. For
example, if the Fox says it’s five
o’clock, the players should take
five steps (any size step) forward.
This continues until the Fox
responds to “What time is it, Mr./
Mrs. Fox” by saying “Midnight!”
At that point, the Fox chases

the players back to the starting
line trying to tag them. The first
player that gets tagged by the
Fox becomes the Fox for the next
game.

To make the game more
challenging and help children
develop more physical skills, you
can have them hop their steps on
one foot or even skip forward.

Mr Crocodile - All of the players
(except one who is chosen as

‘Mr Crocodile’) stand side by side
at one side of the yard or room,
facing the other side. Mr Crocodile
stands in the middle of the yard or
room.

The players chant, “Please Mr
Crocodile may we cross the

river? If not, why not, what'’s your
favourite colour?”

Mr Crocodile calls out one colour
name and any of the players
wearing that colour are safe to
cross past Mr Crocodile to the
other side of the yard/room. For
example, if Mr Crocodile calls,
“Blue,” anyone wearing blue is
safe to cross.

Once the safe players are across
to the other side of the space, the
players not wearing the selected
colour must try to run across

to the other side of the yard/
room without being caught by Mr
Crocodile.

The player that is caught becomes
the next Mr Crocodile and the
game starts again.

Frog jumps - Hop hop, back and
forth like a frog.

Dolphin Jump - Make a circle on
the floor, let learners jump in and
out many times.

Bean bag balance game -
Arrange empty baskets or bowls
infront of the class. Call a learner,
give him or her 5 neatly folded
socks. Upon whistling, the learner
picks 1 socks and puts on his/her
foot and lifts that foot and drops
the socks in the basket/bowl.

Animal Dance - Let children
pick a card at random and have
them dance to the music as that
animal. Consider, talk about and
encourage things like the typical
types of movements of each
animal. Does the animal usually
move fast/slow, with big/small



movements, quietly/loudly, on all
fours? etc.

Dancing with Props - Provide a
selection of props (balloon, wigs,
twigs, flowers, scarfs, ribbon, hat,
etc) and have children choose
one at a time to dance with. Talk
about how each item changes or
influences their movement. Extend
this by allowing children to search
out and find their own props to
dance with. Can they dance with a
partner while still using their prop?

SUGGESTED TIME ALLOCATION
On an average two to three hours
per sitting, depending on the age
and level of learners, each period
consisting of thirty minutes, is
allocated to the teaching relevant
physical play-based activities with
equal participation, co-ordination

of each learner to develop their
cognitive skills at the preschool level.
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Strand 1: AWl about me

| am a wonderful and unique creation

LESSON 1: My unique self

Content Standard

K1.1.1.1 Demonstrate the
understanding that all learners are
wonderful and have unique body
features that make them different from
other people and other God’s creation
in the environment.

Indicator

K1.1.1.1.1 Identify and talk in simple
sentences about the features of our
body that make us unique and different
from other God’s creation.

K1.1.1.1.2 Sing an action song that
helps learners name the parts of the
body and point to them.

Learning Outcome
¢ Learners will be able to name parts
of the body and point to them.

Essential for Learning
Learners know that they have eyes and
legs.

New Words
unique, different, girl, boy.

Resources
Crayons, pictures of parts of the body,
posters.

Core Competencies

Personal Development and
Leadership (PL)

Communication and collaboration (CC)

WB:

pages
2-7

Warming Up

Have learners flip their fingers and move
shoulders while you clap for them to
dance.

Main Activities:

Activity 1

* Putleaners in a community circle.
Let them sing different action songs/
rhyme and dance as well. E.g

Me ba nsa te se obi ne ba nsa

Na ne to na ‘eye me fe’

I have two eyes, they are the same same
same

I have two legs, they are the same same
same

I have two ears, they are the same
samesame

| have two buttocks, they are the same
same same.

» Letlearners touch the part of their
bodies as they sing or say the rhyme.

* Use the following questions to guide
the learners who cannot talk fluently
eg

What is your name?

How old are you?

Are you a girl or a boy?

What do you like?

What do you dislike?



Activity 2

» Refer learners to page 3. Let them
say the rhyme; “Head, shoulders,
knees and toes”. Make sure
everybody takes active part and point
to the parts of their bodies as they
recite the rhyme.

Activity 3

* Have learners identify parts of their
body. Hold a part of the body, say
“nose” and let learners hold theirs
and say the name. Do these activities
for the rest of the parts of the body.

Activity 4

* Have learners work in pairs. One
mentions a name of the part of the
body and the other holds that part.
Let them take turns. Give them
posters/pictures of parts of the body
for learners to identify their names
and point to them.

Activity 5

* Have learners sing different songs
(in either a Ghanaian language or
in English) that identify parts of their
body. Let them perform an action on
it. Eg. “l have two eyes”.

Have learners work in groups of four.
Give them pictures of a human being
with parts of their body missing. They
should identify the parts that are missing.
Draw a head and leave out ear and eye.

Refer learners to Practice 1 - 6 on pages
2-7 of the Workbook for exercise.

Answers to exercises in the Workbook

Practice 1
Ear —_ Neck
Eye / Foot
Hand / Nose
Leg — Mouth
Practice 2

Learners to tick head, ear, mouth.

Practice 3
Learners to draw and write their name

Practice 4
1 — mouth
2 — foot

3 — hand
4 — ears

Practice 5
Learners to draw
- one eye

- mouth

- one ear

Practice 6
Learners to draw missing hand, arm, and

leg.



Diagnostic Assessment 5. Did the learners ask you

The diagnostic assessment will enable questions during and after the
you the teacher assess yourself and lesson?
know whether the lesson was successful 6. Were learners able to do the
or not. exercises at the end of the
lesson?
In other words, you have to “TRAP” the 7. Reflect on three things you did
lesson taught. very well.
T: Teach: Teach a lesson. 8. How are you going to build on
R: Reflect: Reflect on the lesson this achievement in subsequent
taught from the introduction to the lessons?
conclusion. 9. Reflect on two challenges
A: Analyse: Analyse by asking you faced when teaching the
yourself the following questions: lesson.
1. How did the lesson go? 10. How are you going to rectify
2. Was the introduction catchy? these in subsequent lessons?
3. Were you able to catch the P: Plan: If you get the chance to
learners’ attention throughout teach the same lesson, what plans
the lesson? (strategies) will you implement to
4. Were the learners able to enhance teaching so that learners
answer your questions during will understand and enjoy it?

and after the lesson?




Relating different parts of a book to our

body parts

Content Standard

K1.1.1.1 Demonstrate the
understanding that all learners are
wonderful and have unique body
features that make them different from
other people and other God’s creation
in the environment.

Indicator

K1.1.1.1.3 Recognise and talk about
the different parts of book, (the front/
cover page of a book and back of a
book) and relate the content of the text
to our body parts.

Learning Outcome
Learners will be able to relate parts
of a book to our body parts.

New Words
Unique, different, front cover, back
page, book.

Resources

Learners’ book, crayons, pencils,
picture of front book and cover of
books.

Core Competencies

Critical thinking and innovation
(Ch

Creativity

Have learners recite the rhyme “Head,
shoulder, knees and toes”.

Activity 1

Read a short story about parts of the
body from a book to learners. Use
think-pair-share for learners to talk
about the front and back cover of the
book.

Activity 2

Relate the different parts of a book to
the parts of the body.

Books have front view. We also have
a front view.

Books have back covers/views. We
also have back views.

Let them talk about what they see at
the front and back of the book. Let
them also talk about the front and
back of themselves. They should
work in pairs.

Activity 3

Point to the pictures on the back

of the book and have learners talk
about the pictures, showing parts of
the body. Let them do picture walk
through the text.



Activity 4

» Have learners work in groups of four.
Give them different books for them to
identify the front covers and the back
covers.

Review Exercise

Have learners work in pairs. They should
face each other and talk about parts of
the body by naming them. One turns his
or her back towards the other and talk
about the features they see there.

Assessment for Learning
Refer learners to Practice 1 - 3 on pages
8-10 of their learners book for exercises.

Answers to exercises in the Workbook

Practice 2
Learners to colour the teacher writing on
the board.

Practice 3
Learners to colour the part with title and
author.

Diagnostic Assessment

The diagnostic assessment will enable
you the teacher assess yourself and
know whether the lesson was successful
or not.

In other words, you have to “TRAP” the

lesson taught.

T: Teach: Teach a lesson.

R: Reflect: Reflect on the lesson
taught from the introduction to the
conclusion.

A: Analyse: Analyse by asking
yourself the following questions:

1. How did the lesson go?

2. Was the introduction catchy?

3. Were you able to catch the
learners’ attention throughout
the lesson?

4. \Were the learners able to
answer your questions during
and after the lesson?

5. Did the learners ask you
questions during and after the
lesson?

6. Were learners able to do the
exercises at the end of the
lesson?

7. Reflect on three things you did
very well.

8. How are you going to build on
this achievement in subsequent
lessons?

9. Reflect on two challenges
you faced when teaching the
lesson.

10. How are you going to rectify
these in subsequent lessons?

P: Plan: If you get the chance to
teach the same lesson, what plans
(strategies) will you implement to
enhance teaching so that learners
will understand and enjoy it?



Describing ourselves using positive

expressions

Content Standard

K.1.1.1.1 Demonstrate the
understanding that all learners are
wonderful and have unique body
features that make them different from
other people and other God’s creation
in the environment.

Indicator

K1.1.1.1.4 Use new and positive
expressions/vocabulary related to the
parts of the body.

Learning Outcome
Learners will be able to use positive

expressions to describe themselves.

Essential for Learning
Learners can name parts of their
bodies.

New Words
Fair, dark, tall, short, girl, boy.

Resources

Pictures/posters of different genders
and different structures, crayons,
pencils, cut-out body parts.

Have learners sing the song “Kyerewoti”
or any song that they know.

Activity 1

» Call two learners to the front of the
class, a boy and a girl. Let learners
describe them by gender. Adjoa is a
girl. Dela is a boy.

« Call two learners of the same sex
both with different heights to the front
of the class. Have learners describe
them by their height. For example,
Ama is short and Akos is tall.

Activity 2

* Group all learners according to
fairness and darkness. Let them
describe themselves.

Have learners be in a semi-circle, one
stands infront and describe himself or
herself. Eg “l am a boy. | am tall/dark”.
Make sure everybody has his or her turn.

Refer learners to Practice 1 on page 11
of the Workbook for exercises.

Let learners draw themselves and colour.
Answers to exercises in the Workbook

Practice 1
Learners to trace.



Diagnostic Assessment 5. Did the learners ask you

The diagnostic assessment will enable questions during and after the
you the teacher assess yourself and lesson?
know whether the lesson was successful 6. Were learners able to do the
or not. exercises at the end of the
lesson?
In other words, you have to “TRAP” the 7. Reflect on three things you did
lesson taught. very well.
T: Teach: Teach a lesson. 8. How are you going to build on
R: Reflect: Reflect on the lesson this achievement in subsequent
taught from the introduction to the lessons?
conclusion. 9. Reflect on two challenges
A: Analyse: Analyse by asking you faced when teaching the
yourself the following questions: lesson.
1. How did the lesson go? 10. How are you going to rectify
2. Was the introduction catchy? these in subsequent lessons?
3. Were you able to catch the P: Plan: If you get the chance to
learners’ attention throughout teach the same lesson, what plans
the lesson? (strategies) will you implement to
4. Were the learners able to enhance teaching so that learners
answer your questions during will understand and enjoy it?

and after the lesson?




Strand 1: AWl about me

The parts of the human body and their functions

LESSON 1: Functions of the parts of the body

Content Standard

K1.1.2.1 Demonstrate the
understanding of appropriate names of
the parts of the body and describe the
functions of each part.

Indicator

K1.1.2.1.1 Using a conversation poster
of body parts, learners talk about the
functions of the parts of the human
body that we can see.

K.1.1.2.1.2 Use visual information to aid
comprehension before, during and after
reading a text on functions of the parts
of the human body.

Learning Outcome
¢+ Learners will be able to identify the
functions of parts of the body.

Essentials for Learning
Learners can identify and name parts of
their bodies.

New Words
functions, smell, hear, eat.

Resources
Pictures of body parts performing some
functions, crayons, pencils

Core Competencies

Communication and collaboration (CC)
Critical thinking

Personal Development and Leadership
(PL)

WB:

pages
12-15

Warming Up
Have learners sing any song connected
with the functions of parts of the body.

Main Activities

Activity 1

* Putlearners in a community circle.
Let learners sing songs about the
body parts and what they do. Eg.
What can the eyes do? The eyes can
see and see. What can the ears do?
The ears can hear and hear.

Activity 2
* Let learners perform different
activities to enable them to identify
the functions of parts of the body.
1 e.g. Let them cover their mouth
and ask if they can talk.
2 Blindfold learners and let them
search for objects. eg. book.

Activity 3

* Have learners play “Pick and act”
They pick a body part and they
perform what that body part can do.

Activity 4

* Putlearners in a community circle.
Show the Big Books to learners. (If
you don’t have the Big Book make
one for yourself). Demonstrate how
books are read from left to right
to learners. Guide them to read
pictures.




» Using think-pair-share, have learners
talk about what they have learnt
about the functions of parts of the
human body from the book.

Activity 5

* Have learners work in groups of four
or six. They should form a circle. One
stands in the middle, focus on a letter
eg. ‘s’ as ‘see’, ‘smell’ and performs
activities with smelling and seeing.

Review Exercise

Have learners sing song related to the
functions of the body parts. Eg.Olaa,
olaaa, tra la lala.

Assessment for Learning

Refer learners to Practices 1 - 3 on
pages 12-15 of the Workbook for
exercises.

Answers to exercises in the Workbook

Practice
Learners to draw a hand.

Practice 2
Learners to circle
1 eat

2 smell

3 see

4  hear
Practice 3

Learners to colour.

Practice 4
Learners to trace over the word
underlined.

Diagnostic Assessment

The diagnostic assessment will enable
you the teacher assess yourself and
know whether the lesson was successful
or not.

In other words, you have to “TRAP” the

lesson taught.

T: Teach: Teach a lesson.

R: Reflect: Reflect on the lesson
taught from the introduction to the
conclusion.

A: Analyse: Analyse by asking

yourself the following questions:

1. How did the lesson go?

2. Was the introduction catchy?

3. Were you able to catch the
learners’ attention throughout
the lesson?

4. \Were the learners able to
answer your questions during
and after the lesson?

5. Did the learners ask you
questions during and after the
lesson?

6. Were learners able to do the
exercises at the end of the
lesson?

7. Reflect on three things you did
very well.

8. How are you going to build on
this achievement in subsequent
lessons?

9. Reflect on two challenges
you faced when teaching the
lesson.

10. How are you going to rectify
these in subsequent lessons?

P: Plan: If you get the chance to
teach the same lesson, what plans

(strategies) will you implement to

enhance teaching so that learners

will understand and enjoy it?



Using different parts of the body to

perform action

Content Standard

K1.2.1.2 Demonstrate the
understanding of appropriate names of
the parts of the body and describe the
functions of each part.

Indicators

K1.2.1.3 Learn and use new/vocabulary
related to what they do with the parts of
the body.

K1.2.1.4 Sing songs about functions of
the body parts and perform the actions
on it.

Learning Outcome
Learners will be able to perform
actions with the body parts whiles
singing.

Essential for Learning
Learners can identify the names of the
parts of the body.

New Words
eat, smell, hear, clap.

Resources

Pictures/posters of parts of the body
performing some functions.

Have learners sing “l have two eyes”.

Activity 1
* Putlearners in a community circle.

» Stand in front of the circle. Point to
one part of the body, say “eye” and
ask them what can the eyes do.
Expected answers: the eyes can see,
the eyes can read etc.

What can the hands do? The hands
can clap, the hands can write etc.

Activity 2
» Letlearners sing the following songs
What can the mouth do?
The mouth can eat
What can the legs do?
The legs can walk

Activity 3

» Call some learners to the front of the
class to “Pick and Act”. Put pictures
of mouth, nose, legs, etc on your
table. The learner picks one and
performs an action with it. e.g. if a
learner picks the mouth, he/she can
sing a song or pretend to be eating.

Activity 4

» Call out a body part and let learners
perform its function. E.g point to the
legs and everybody starts to walk.
Point to the ‘ear’ and everybody
pretends to hear something from
someone. Continue the above activity
until all parts of the body hasw been
used for their functions.

Put learners into groups of four. Let them
act out all the functions of all parts of the
body.



Assessment for Learning

Refer learners to Practices 1 - 2 on
pages 16-17 of the Workbook for
exercise.

Suggested Homework
Have learners draw parts of the body
which can smell.

Answers to exercises in the Workbook

m Match the part of the body to its function.

a

Practice 2
Learners to draw.

Diagnostic Assessment

The diagnostic assessment will enable
you the teacher assess yourself and
know whether the lesson was successful
or not.

In other words, you have to “TRAP” the

lesson taught.

T: Teach: Teach a lesson.

R: Reflect: Reflect on the lesson
taught from the introduction to the
conclusion.

A: Analyse: Analyse by asking
yourself the following questions:

1. How did the lesson go?

2. Was the introduction catchy?

3. Were you able to catch the
learners’ attention throughout
the lesson?

4. \Were the learners able to
answer your questions during
and after the lesson?

5. Did the learners ask you
questions during and after the
lesson?

6. Were learners able to do the
exercises at the end of the
lesson?

7. Reflect on three things you did
very well.

8. How are you going to build on
this achievement in subsequent
lessons?

9. Reflect on two challenges
you faced when teaching the
lesson.

10. How are you going to rectify
these in subsequent lessons?

P: Plan: If you get the chance to
teach the same lesson, what plans
(strategies) will you implement to
enhance teaching so that learners
will understand and enjoy it?



Strand 1: AWl about me

Caring for the parts of my body

LESSON 1: Personal hygiene (1)

Content Standard

K1.1.3.1 Demonstrate understanding
of the importance of personal hygiene
and how to care for my body parts e. g.
hand, feet, finger nails - washing, face
washing, nose.

Indicator

K1.1.3.1.1 Sing songs and recite
rhymes about how we take care of each
part of the body and demonstrate how
to do it. e.g. This is the way we wash
our face.

K1.1.3.1.2 Watch a short video clip and
talk about how to care for the various
parts of the body.

Learning Outcome

¢+ Learners will be able to identify the
correct ways to care for each part of
the body.

Essentials for learning
Learners have been bathing and
cleaning their teeth everyday.

New Words
hygiene, fingernails, nail cutter.

Resources

soap, towel, nail cutter, brush,
toothpaste, toothbrush, pictures/posters
of people taking good care of their
bodies.

WB:

pages
18-20

Core Competencies

Communication and collaboration (CC)
Critical thinking

Personal Development and Leadership
(PL)

Warming Up

Ask these questions;

What was the first thing you did when
you woke up this morning?

What did your parent do for you after
bathing you?

Let different learners answer these
questions.

Main Activities

Activity 1

* Have learners sit in a community
circle. Let them sing different songs
about caring for the parts of the body.
eg. “This is the way | wash my face”.
Insert another one here.

Activity 2

* Putlearners in a community circle.
Show a video clip on how to clean
parts of the body. Ask them questions
after the video. E.g

(1) What materials were used to clean
the teeth? (Toothbrush and
toothpaste).

(2) After bathing, what was used to wipe
the body? (Towel) Write their
answers on the board.




Activity 3

* Read aloud the story in the (Big
Book) to learners. Let them listen
attentively. Show the pictures in the
book to learners about how to care
for different parts of the body. E.g
washing your hands, face, brushing
your teeth and bathing.

Activity 4

+ Create a cleanliness corner in the
classroom. Display materials used in
taking care of the body. E.g (towel,
toothbrush, mirror, toothpaste, comb
etc.) Have learners take turns to go
to the centre to care for their body.
Eg. One will go and comb the hair,
another can pretend cleaning the
teeth etc.

Have learners work in pairs. Each
learner mention two items used in taking
care of the body.

Refer learners to Practice 1 - 3 on pages

18-20 of the Workbook for exercises.

Answers to exercises in the Workbook

Practice 1

1 water, soap.

2 accept different answers and ask
them the reason.

Let them know it’'s advisable to wash

their hands often.

Practice 2

1 water

3 cup

5 arm/fingers

Practice 3
B 1 water, sponge, soap

2 1,2, accept learners answers and

ask them theri reasons.
C Learners to trace.

The diagnostic assessment will enable
you the teacher assess yourself and
know whether the lesson was successful
or not.

In other words, you have to “TRAP” the
lesson taught.

T: Teach a lesson.

R: Reflect on the lesson
taught from the introduction to the
conclusion.

A: Analyse by asking

yourself the following questions:

1. How did the lesson go?

2. Was the introduction catchy?

3. Were you able to catch the
learners’ attention throughout
the lesson?

4. \Were the learners able to
answer your questions during
and after the lesson?

5. Did the learners ask you
questions during and after the
lesson?

6. Were learners able to do the
exercises at the end of the
lesson?

7. Reflect on three things you did
very well.

8. How are you going to build on
this achievement in subsequent
lessons?

9. Reflect on two challenges
you faced when teaching the
lesson.

10. How are you going to rectify
these in subsequent lessons?

P: If you get the chance to
teach the same lesson, what plans

(strategies) will you implement to

enhance teaching so that learners

will understand and enjoy it?



Personal hygiene (2)

Content Standard

K1.1.3.1. Demonstrate understanding
of the importance of personal hygiene
and how to care for my body parts e. g.
hand, feet finger nails- washing, face
washing, nose.

Indicator

K1.1.3.1.3 Talk about what we use

in caring for the human body in our
everyday life as they listen to a read
aloud text.

K1.1.3.1.4 Show and explain why
learners’ books are open from right to
left.

Learning Outcome

Learners will be able to:
explain why their books are open
from right to left.
identify the words that care for the
body.

Essential for Learning
Learners can identify the functions of
parts of the body.

New Words
wash, brush, bath, toothbrush,
toothpaste.

Resources

Toothbrush, word cards with the words
that show how to take care of the
human body e.g wash, brush, bath etc.

Core Competencies

Communication and collaboration (CC)
Critical thinking

Personal Development and Leadership
(PL)

Have learners sing “This is the way |
wash my hands”

Act

Act

Act

Act

ivity 1

Have learners sit in a community
circle. Let learners listen to you as
you read story on the theme to them.
Demonstrate how to care for different
parts of the body. Wash your face
and hands, brush your teeth and cut
your fingernails.

ivity 2

Show pictures in the book by doing
picture walks. Let them tell you the
direction you are going as you open
the pages. Use the think-pair-share
strategy. Let them discuss how to
take care of parts of their body.

ivity 3

Give out learners Workbooks to
them. Let learners glance through the
book, page by page while observing
the pictures to reinforce the left-right
and top-bottom movement in reading.
Demonstrate and let them do the
same.

ivity 4

Have learners sing several songs on
caring for the body.

This is the way | clean my teeth,
Clean my teeth, clean my teeth.

This is the way | clean my teeth, early
in the morning.

Demonstrate how to stretch the
words and have them follow along
just doing the actions.



Repeat these activities several times
using the appropriate words.

Activity 5

+ Display the cut-out tools/materials
on your table. Let learners pick and
demonstrate appropriate ways of how
that tool is used to clean the body.
Introduce the words: wash, bath,
brush, cut, nails, one after the other,
to learners.

Review Exercise
Using think-pair-share, let learners talk
about why we should care for our bodies.

Assessment for Learning
Let learners draw themselves brushing
their teeth.

Suggested Homework

Draw two things used in taking care of
parts of the body.

Answers to exercises in the Workbook

Practice 1

Learners to thick:

brush, towel, soap, sponge
tooth brush, tooth paste.

Practice 2
Learners to colour.

Practice 3
Learners to colour.

Practice 4
Learners to trace the first sound.

Diagnostic Assessment

The diagnostic assessment will enable
you the teacher assess yourself and
know whether the lesson was successful
or not.

In other words, you have to “TRAP” the

lesson taught.

T: Teach: Teach a lesson.

R: Reflect: Reflect on the lesson
taught from the introduction to the
conclusion.

A: Analyse: Analyse by asking
yourself the following questions:

1. How did the lesson go?

2. Was the introduction catchy?

3.  Were you able to catch the
learners’ attention throughout
the lesson?

4. \Were the learners able to
answer your questions during
and after the lesson?

5. Did the learners ask you
questions during and after the
lesson?

6. Were learners able to do the
exercises at the end of the
lesson?

7. Reflect on three things you did
very well.

8. How are you going to build on
this achievement in subsequent
lessons?

9. Reflect on two challenges
you faced when teaching the
lesson.

10. How are you going to rectify
these in subsequent lessons?

P: Plan: If you get the chance to
teach the same lesson, what plans
(strategies) will you implement to
enhance teaching so that learners
will understand and enjoy it?



Words about personal care of the body

Content Standard

K1.1.3.1. Demonstrate understanding
of the importance of personal hygiene
and how to care for my body parts e. g.
hand, feet finger nails - washing, face
washing, nose.

Indicator

K1.1.3.1.5 Stress the words that show
caring for the body as learners sing
songs about personal care of the body
parts and clap hands on the rhythm of
the songs E.g. wash, brush, cut nails.

Learning Outcome
Learners will be able to share words
about personal hygiene.

Essential for Learning
Learners now know that they have to
brush their teeth twice daily.

New words
words, stress, tools

Resources

word cards, tools for cleaning parts
of the body. e.g towel, tooth brush,
toothpaste, comb.

Have learners sing the song

“This is the way. | brush my teeth” (2x)
This is the way | wash my face (2x)

This is the way | bath myself (2x)

Let learners clap the rhyme as they sing
the songs and make action on the stress
words (wash, bath, brush).

Activity 2

Model for them how to stress the words
and have them do the same (bath, wash,
clean). Repeat and stress the words
several times with learners.

Activity 3

Display tools for cleaning the body on
your table. Let learners identify their
names eg. (towel, soap, sponge, comb,
nail cutter etc.) Now call a learner and
let he/she pick one of the tools and
demonstrate how that tool is used to
clean the body.

Activity 4

Introduce the letter-sound for the week
/c/. Let them say the sound several
times. Write some words on the board
and let learners identify the letter sound
/c/ and underline them.

1 clean

2 care

3 nail cutter
4 cup

Have learners work in pairs. Let them
stress and say tthe following words
words in turns: clean, bath, wash, brush.

Refer learners to Practice 1 on page 25
of the Workbook for exercises.
Answers to exercises in the Workbook

Practice 1
Learners to trace.



Diagnostic Assessment

The diagnostic assessment will enable
you the teacher assess yourself and
know whether the lesson was successful
or not.

In other words, you have to “TRAP” the

lesson taught.

T: Teach: Teach a lesson.

R: Reflect: Reflect on the lesson
taught from the introduction to the
conclusion.

A: Analyse: Analyse by asking
yourself the following questions:

1. How did the lesson go?

2. Was the introduction catchy?

3. Were you able to catch the
learners’ attention throughout
the lesson?

4. Were the learners able to
answer your questions during
and after the lesson?

5. Did the learners ask you
questions during and after the
lesson?

6. Were learners able to do the
exercises at the end of the
lesson?

7. Reflect on three things you did
very well.

8. How are you going to build on
this achievement in subsequent
lessons?

9. Reflect on two challenges
you faced when teaching the
lesson.

10. How are you going to rectify
these in subsequent lessons?

P: Plan: If you get the chance to
teach the same lesson, what plans
(strategies) will you implement to
enhance teaching so that learners
will understand and enjoy it?




Strand 1: AWl about me

Keeping my body healthy by eating good food and
taking my vaccination

LESSON 1: Eating good food

Content Standard

K1.1.4.1 Demonstrate the
understanding that eating good
food and taking all my childhood
vaccinations will keep me growing
healthy and strong.

Indicator

K1.1.4.1.1 Learners talk about different
types of food they eat at home and
classify those that can make them grow
healthy. (Body building food, energy
giving food, etc.)

K1.1.4.1.2 Tell their own short stories
about pictures in the Big book to be
read.

K1.1.4.1.3 Listen attentively, respond to
an information text about foods we eat
to keep healthy and use new content
words learnt to create simple sentence
(orally) on how to keep healthy.

Learning Outcome

Learners will be able to:

¢ Identify food to eat to keep our
bodies strong and healthy.

¢+ Retell their own stories after
showing them pictures in a book.

¢ Listen attentively to read-aloud text
on balanced diet and form simple
sentences with the new words
learnt.

Essentials for Learning
Learners have been eating food like
rice and stew and yam and nkontomire.

WB:

pages
26-29

New Words
Banku, bread, brodoo, alphabet

Resources

Samples of vegetables and fruits, yam,
bread, eggs, cooking oil, crayons,
pencils pictures of the six groups of
foods, letter cards of the alphabets, etc.

Core Compegtencies

Communication and collaboration (CC)
Personal Development and Leadership
(PL)

Critical thinking and Problem-solving
skills

Communication

Warming Up

Let learners sing any song that they
know about food. Eg. “Bankye bankye
ode wo fufu”

Main Activities

Activity 1

* Have learners sit in a community
circle. Ask learners questions to find
out things we have to do to keep
healthy and strong. Show pictures
on different kind of balance food.
We need to eat to help us grow. Use
think-pair-share strategy.




Activity 2

*  Show pictures from the Workbook
on page 30. Ask them to make
connections to the written symbols
under them. Encourage learners to
give examples of words that contain
the prominent sound in the word of
the day eg. fat, mat, dat, sat. Write
these words on the board for learners
to read.

Activity 3

* Have learners sit in a semi-circle.
Read aloud text on balanced diet
to learners (note; you can get it on
YouTube). Mention and explain the
different types of food we have.

E.g.

Fat and Qil. Such foods are high in fat

and sugar e.g: margarine, cheese.

Protein e.g beef and chicken.

Carbohydrates e.g starchy food, bread,

cereal and rice.

Calcium which helps the bones.

Fruits and vegetable.

Whole grain foods eg. Bread, wheat.

Activity 4

* Guide learners to examine the food
they eat at home, what they bring to
school and what they buy in school.
Are they eating balanced meals?

Review Exercise

Have learners work in pairs. Let them
talk about food that needs to be eaten for
them to be healthy.

Assessment for Learning
Refer learners to Practice 1 - 4 on pages
26-29 of the Workbook for exercises.

Answers to exercises in the Workbook
Practice 1 -3
Learners to trace.

Practice 4

1 They are eating

2 To grow, to be healthy

3 2,3, several times depending on
learners anser.

4 Learners to answer

Diagnostic Assessment

The diagnostic assessment will enable
you the teacher assess yourself and
know whether the lesson was successful
or not.

In other words, you have to “TRAP” the

lesson taught.

T: Teach: Teach a lesson.

R: Reflect: Reflect on the lesson
taught from the introduction to the
conclusion.

A: Analyse: Analyse by asking
yourself the following questions:
1. How did the lesson go?

2. Was the introduction catchy?

3. Were you able to catch the
learners’ attention throughout
the lesson?

4. Were the learners able to
answer your questions during
and after the lesson?

5. Did the learners ask you
questions during and after the
lesson?

6. Were learners able to do the
exercises at the end of the
lesson?



Reflect on three things you did
very well.

How are you going to build on
this achievement in subsequent
lessons?

Reflect on two challenges

you faced when teaching the
lesson.

10. How are you going to rectify
these in subsequent lessons?

Plan: If you get the chance to
teach the same lesson, what plans
(strategies) will you implement to
enhance teaching so that learners
will understand and enjoy it?




Identifying beginning letters

Content Standards

K1.1.4.1 Demonstrate the
understanding that eating good
food and taking all my childhood
vaccinations will keep me growing
healthy and strong.

Indicator

K1.1.4.1.5 Sing alphabet song about
food and identify the beginning letter of
the most common food item in season
in the environment. E.g. Banana begins
with /b/.

Learning Outcome
Learners will be able to identify the
beginning letter of common food
found in the community.

Essential for Learning
Learners can give examples of some

food group eg. protein — egg and meat.

Have learners sing any song on food eg.
Dokono ne nam 2x

okobo atwede

Nam hwe dokono 2x

Kokromoti sore 2x

Ofa nam de bo dokono so 2x

Activity 1

* Putlearners into a semi-circle. Let
them sing a song on the English
alphabets. Display the picture cards
of food items on a table. Match the
letter cards to them.

A (apple), B (banana), P (pear), O (orange)

Activity 2

* Have learners identify the letter B
and the food items with the first letter
B ie. banku, beans, banana. Now,
mix the picture cards of food items
that do not have /b/......... in their
names with other cards. eqg. rice,
cocoyam, yam.

* Play “Show and Tell”. Ask a learner to
pick a picture card that matches with
“B” food item and show it to the class.

* Talk about food items that are not
good for the body Eg.too much sugar
and oily foods. Encourage learners to
reduce intake of these foods.

Activity 3

* Letlearners know the good food
found in the environment which are
healthy to be eaten Eg. nkontomire,
all greens and all types of fruits.

* Encourage learners to form simple
sentence orally with the new words
learned. Encourage every learner to
make an attempt e.g.

| like nkotomire stew.

| eat fruits every day.

Use the think-pair-share strategy for
learners to talk about two of the six food
types they have learnt.

Refer learners to Practice 1 - 3 on pages
30-32 of the Workbook for exercise.



Suggested Homework
Have learners draw one fruit they like
and colour it.

Answers to exercises in the Workbook

Practices 1 -2
Learners to trace.

Practice 3
Learners to draw.

Diagnostic Assessment

The diagnostic assessment will enable
you the teacher assess yourself and
know whether the lesson was successful
or not.

In other words, you have to “TRAP” the

lesson taught.

T: Teach: Teach a lesson.

R: Reflect: Reflect on the lesson
taught from the introduction to the
conclusion.

A: Analyse: Analyse by asking
yourself the following questions:

1. How did the lesson go?

2.  Was the introduction catchy?

3.  Were you able to catch the
learners’ attention throughout
the lesson?

4. \Were the learners able to
answer your questions during
and after the lesson?

5. Did the learners ask you
questions during and after the
lesson?

6. Were learners able to do the
exercises at the end of the
lesson?

7. Reflect on three things you did
very well.

8. How are you going to build on
this achievement in subsequent
lessons?

9. Reflect on two challenges
you faced when teaching the
lesson.
10. How are you going to rectify
these in subsequent lessons?
Plan: If you get the chance to
teach the same lesson, what plans
(strategies) will you implement to
enhance teaching so that learners
will understand and enjoy it?




Strand 1: AWl about me

My environment and my health

LESSON 1: Keeping the environment clean (1)

Content Standard

K.1.1.5.1 Demonstrate understanding
of how keeping our home and school
environment clean can keep us healthy
and strong.

Indicator

K1.1.5.1.1 Talk about how we can keep
our environment clean in order to avoid
getting sick.

Learning Outcome

Learners will be able to

¢+ Keep their environment clean in
order to be healthy.

Essentials for learning
Learners have been sweeping and
dusting their classrooms.

New Words
Environment, dirty, clean, sickness.

Resources

Materials used in cleaning the
environment e.g. brooms, brush,
pictures/posters of clean environment
and dirty environment.

Core Competencies

Communication and collaboration (CC)
Personal Development and Leadership
(PL)

Critical thinking and innovation(CI)
Creativity

WB:

pages
33-35

Warming Up
Have learners recite the rhyme “Mama
mama, | am sick” with actions.

Mai
Act

Act

n Activities

ivity 1

Put learners in a semi-circle. Show
pictures of a clean environment

and a dirty environment to learners.
Refer learners to page 33 of the
Workbook. Using think-pair-share
strategy, let them talk about the
pictures. Let them identify from

the pictures, the things that make
the environment dirty. (Picture B).
Again, let them discuss how we
make the environment dirty. e.qg.
throwing rubbish around, urinating in
rivers, not sweeping and dusting our
classrooms. Defecating everywhere,
etc.) show posters of dirty and
swampy areas in the city to learners.
Let them talk about the pictures in
pairs.

ivity 2

Using the think-pair-share strategy,
let learners come out with the various
ways they can keep their classrooms
and the compound clean and neat.
After a while, ask the paired groups
to come out with what they discussed
e.g avoid littering, sweeping and
dusting our classroom daily, avoiding
littering of papers and plastic bags
etc.



Review Exercise

Put learners into groups of four. Let each

group come out with one answer for this

question. “What should we do to avoid

getting sick?”

Expected answers

(a) washing hands regularly with soap
under running water

(b) sweeping and dusting regularly

(c) avoiding littering our environment.

Assessment for Learning
Refer learners to Practice 1 - 3 on pages
33-35 of the Workbook for exercises.

Answers to exercises in the Workbook

Practice 1
1 B
2 by cleaning

3 Accept any answer with reasons but
let learners know its better to live in
an environment like one in picture A.

Practice 2

Learners to tick:

1 Cutlass

3 Broom

4  Mop bucket and brush
6 Hoe

Practice 3

Learners to tick:

1 Man planting tree

4  Boy sweeping with broom
5 Man collecting dirt in gutter

Diagnostic Assessment

The diagnostic assessment will enable
you the teacher assess yourself and
know whether the lesson was successful
or not.

In other words, you have to “TRAP” the

lesson taught.

T: Teach: Teach a lesson.

R: Reflect: Reflect on the lesson
taught from the introduction to the
conclusion.

A: Analyse: Analyse by asking
yourself the following questions:

1. How did the lesson go?

2. Was the introduction catchy?

3. Were you able to catch the
learners’ attention throughout
the lesson?

4. \Were the learners able to
answer your questions during
and after the lesson?

5. Did the learners ask you
questions during and after the
lesson?

6. Were learners able to do the
exercises at the end of the
lesson?

7. Reflect on three things you did
very well.

8. How are you going to build on
this achievement in subsequent
lessons?

9. Reflect on two challenges
you faced when teaching the
lesson.

10. How are you going to rectify
these in subsequent lessons?

P: Plan: If you get the chance to
teach the same lesson, what plans
(strategies) will you implement to
enhance teaching so that learners
will understand and enjoy it?




Keeping the environment clean (2)

Content Standard

K1.1.5.1 Demonstrate understanding
of how keeping our home and school
environment clean can keep us healthy
and strong.

Indicator

K1.1.5.1.2 Recognise that written
symbols in books carry important
information about the pictures.
K1.1.5.1.3 Listen attentively to the read
aloud text and share what they have
learnt about diseases we can get from
dirty environments.

K1.1.5.1.4 Compose their stories
about pictures in the book to be read to
enable them understand that important
messages are hidden in books.

Learning Outcome

Learners will be able to:
Listen to read aloud text about
diseases and compose their own
stories.
Compare their own stories about
pictures in books.

Essentials for learning

Learners can identify things used to
clean the environment e.g. brooms,
ceiling brushes, etc.

New words
Environment, messages, stories.

Resources

Story books with pictures, posters/
pictures, cut-out words and letters on
cleanliness.

Core Competencies

Communication and collaboration (CC)
Personal Development and Leadership
(PL)

Critical thinking and innovation

(Ch

Creativity

Have learners sing any song connected
to cleanliness of the environment.

Note: these activities are practical
Activity 1

Put learners in a community circle.
Do picture walk through the Big
Book. Note (if you do not have the
Big Book, you can create your own,
based on the various themes in the
curriculum. Make sure they are boldly
written with clear pictures. You can
use the pictures in the Workbook
as well if they are appropriate). Ask
learners to tell a story about the
pictures they see. (You can refer
them to page 36 let them observe
the nurse, write a story about her
and compare their stories with the
rhyme.)

Activity 2

Ask learners to tell a story about the
pictures they see. Through interactive
reading of the big book, have
learners compare their stories to the
author’s version to see if they are
similar or different.



Activity 3

* Now introduce the “KWL”. Ask
learners to tell you what they already
know about diseases we get from
dirty environment. Expected answers:
diarrhoea, cholera, malaria, etc.
Encourage them to ask questions on
what they want to know about the
theme.

* Now read the story about dirty
environment and the diseases that
we can get to learners. Make sure
every learner is listening attentively.

Activity 4

» Let learners tell you what they have
learnt after the read-aloud lesson (L).
KWL simply means:
K-What learners know already,
W- what learners want to know,
L- What learners have learnt.
After the story. pair learners to share
what they have learnt.

Activity 5

* Let learners come up with rules about
how to take care of their books. Show
these word cards to learners to read
them: neat clean tidy clear

Put learners into groups of five. Give
them word cards of the four words. Let
them trace the words into their jotters.

Refer learners to Practice 1 and 2
on pages 36-37 of the Workbook for
exercises.

Answers to exercises in the Workbook
Practice 1

1 dirty environment, mosquito bite,
eating bad food, etc.

2 Hospital, accept others answers from
learners with reasons.
3 Doctor, Nurse, my mother, etc.

Practice 2
Learners to trace.

Practice 3
A learners to trace
B Learners to circle /a/ in the words.

The diagnostic assessment will enable
you the teacher assess yourself and
know whether the lesson was successful
or not.

In other words, you have to “TRAP” the
lesson taught.

T: Teach a lesson.

R: Reflect on the lesson
taught from the introduction to the
conclusion.

A: Analyse by asking

yourself the following questions:

1. How did the lesson go?

2. Was the introduction catchy?

3. Were you able to catch the
learners’ attention throughout
the lesson?

4. Were the learners able to
answer your questions during
and after the lesson?

5. Did the learners ask you
questions during and after the
lesson?

6. Were learners able to do the
exercises at the end of the
lesson?

7. Reflect on three things you did
very well.

8. How are you going to build on
this achievement in subsequent
lessons?



9. Reflect on two challenges
you faced when teaching the
lesson.
10. How are you going to rectify
these in subsequent lessons?
P: Plan: If you get the chance to
teach the same lesson, what plans
(strategies) will you implement to
enhance teaching so that learners
will understand and enjoy it?




Pre-writing activities (letters)

Content Standard

Demonstrate understanding of

how keeping our home and school
environment clean can keep us healthy
and strong.

Indicator

K1.1.5.1.5 Sing alphabet songs that
contain the letter of the week.
K1.1.5.1.6 Begin to write letters of the
alphabet.

Learning Outcome
Learners will be able to sing the
alphabet song and start writing
letters of the alphabets.

Essentials for Learning
Learners can trace pictures and words.

New words
Alphabet, trace.

Resources
Slates, jotters, sand tray, pencils, chalk
etc.

Core Competencies

Communication and collaboration (CC)
Personal Development and Leadership
(PL)

Have learners sing alphabet songs.
AB,CD.......

Write it boldly on the board /a/. Select
words with the vowel /a/ which relate
to diseases from the environment.
E.g. cholera, diarrhea etc. Write them
on the board. Read the words aloud
and let learners repeat after you
several times. Let them identify the
‘a’ letters in the words.

Activity 2

Have learners come out with different
words with the /a/ sound in it. E.g.
Ama, ant, apple, Asante, Asare, etc.
Let learners pronounce the words
after you several times.

Activity 3

Now, ask learners who have the /a/
sound in their names to stand up
and wave their hands. Note: Help
learners who are not able to identify
that they have ‘a’ vowel in their
names calling their names to stand

up.

Activity 4

Have learners begin to write the
letters of the alphabets now. Have
learners flip their fingers, shake their
hands and clap while singing any
local song eg. “kyer3 woti, kyerewa

ano-.

Activity 5

Stand with your back facing the class
and write the letter ‘a’ in the air, let
learners do the same. They should
write on slates, sand-tray and in their

Activity 1 jotters.
* Introduce the lowercase of the vowel

/al to learners.



Activity 6
* Use the same method for learners to
write the letter ‘d’.

Review exercise

Have learners work in pairs. Let them
practise writing the letter ‘a’ and ‘b’ at the
backs of their partners with their fingers.
Let them talk about their experiences.

Assessment for learning

Refer learners to Practice 1 and 2

on pages 38-39 of the Workbook for
exercises.

Suggested Homework

Let learners write the letters of the
alphabet ‘@’ and ‘b’ in their homework
books.

Answers to exercises in the Workbook

Practice 1
Learners to trace.

Diagnostic Assessment

The diagnostic assessment will enable
you the teacher assess yourself and
know whether the lesson was successful
or not.

In other words, you have to “TRAP” the

lesson taught.

T: Teach: Teach a lesson.

R: Reflect: Reflect on the lesson
taught from the introduction to the
conclusion.

A: Analyse: Analyse by asking
yourself the following questions:

1. How did the lesson go?

2. Was the introduction catchy?

3. Were you able to catch the
learners’ attention throughout
the lesson?

4. \Were the learners able to
answer your questions during
and after the lesson?

5. Did the learners ask you
questions during and after the
lesson?

6. Were learners able to do the
exercises at the end of the
lesson?

7. Reflect on three things you did
very well.

8. How are you going to build on
this achievement in subsequent
lessons?

9. Reflect on two challenges
you faced when teaching the
lesson.

10. How are you going to rectify
these in subsequent lessons?

P: Plan: If you get the chance to
teach the same lesson, what plans
(strategies) will you implement to
enhance teaching so that learners
will understand and enjoy it?



Strand 1: AWl about me

Protecting ourselves from home and road accidents

WB:
pages

LESSON 1: Keeping safe in the environment 40-43

Content Standard

K1.1.6.1 Demonstrate understanding
of measures to take to keep safe (from
accidents, hurts, and harms).

Indicator

K1.1.6.1.1 Talk about possible
accidents we can have at home and
at school and safety measures we can
take to avoid them.

K1.1.6.1.2 Recognise that spoken
words are represented in written
language in books.

K1.1.6.1.3 Listen to and respond to a
read aloud text about keeping safe in
the environment.

Learning Outcome

Learners will be able to:

¢ Identify possible home and/ or road
accident that occur.

¢+ Identify how to take measures
against home/school accidents.

¢ Listen to a read aloud text from a
book on how to keep yourself safe
in the environment.

Essentials for Learning

Learners know how to keep the
environment clean eg sweeping,
scrubbing, putting dirty things in bins,
etc.

New Words
Environment, accidents, safety
measures.

Resources

A book on protecting against accidents,
sharp objects e.g. knives, blades,
pictures/posters of harmful objects.

Core Competencies

Communication and collaboration (CC)
Personal Development and Leadership
(PL)

Critical thinking and innovation

(Cl)

Creativity

Warming Up

Have learners recite a rhyme or sing a
song related to the topic e.g. “if you see
a traffic light”.

Main Activities

Activity 1

* Revise with learners about possible
accidents they learnt during their
OWORP lesson. Put learners into
groups of six. Let them discuss
possible home/school and road
accidents. Let them present their
findings by role-playing the various
accidents and how to avoid them.

Activity 2

* Do a picture walk through the Big
Book. Note: if you do not have that
book, create yours and make the
letters legible. Use the Language
Experience Approach (LEA).




Have learners tell their own stories
from the pictures. Write their stories
for them. Read the words one by one
and let learners read after you. Let
them compare the author’s stories
with theirs.

Activity 3

* Put learners in a community circle.
Use K.W.L strategy. Let learners
tell you what they know already
about the theme. (Keeping safe in
the environment) e.g playing with
scissors or blade, crossing roads
without watching. Ask learners to tell
you more of what they want to know
about the theme/topic.

Activity 4

* Read to learners, the theme of
safety measures we need, to avoid
accidents. Show pictures along as
you read to them. Stress on harmful
objects like blades, scissors, boiling
water, electricity, etc. Now ask
questions to elicit from learners what
they learnt e.g.
Mention two objects that can cause
harm.
How will you protect yourself from
electricity?

* Have learners role-play these
activities.

Activity 5

* Have learners work in pairs. They will
learn from each other how electricity,
fire, crossing roads can cause
accidents. Play “Show and Tell”. One
picks an object and the other tells
how it can cause accident and how
to keep safe from that objects. E.g.
one picks a picture of a blade and the
other tells how it can cause accidents
and what to do to keep safe from
sharp objects.

Divide the class into three.

Group One role-play how to cross the
road safely.

Group 2: how to use sharp objects safely.
Group 3: avoiding fire accidents.

Refer learners to Practice 1 - 4 on pages
40-43 of the Workbook for exercises.
Answers to exercises in the Workbook

Practice 1
Learners to trace.

Practice 2

1 Playing with a naked wire and
socket

2 No, because it change electrocute
him.

Practice 3

1 Look left, look right and look left
again.

Get an elderly to help you
check if no car is coming

2 2times.

3 You will have to stop for the car to
pass.

Practice 4

1 petrol, gas, candles, coil, etc.
2 call an elderly person.
3 water, fire extinguisher, sand.



Diagnostic Assessment 5. Did the learners ask you

The diagnostic assessment will enable questions during and after the
you the teacher assess yourself and lesson?
know whether the lesson was successful 6. Were learners able to do the
or not. exercises at the end of the
lesson?
In other words, you have to “TRAP” the 7. Reflect on three things you did
lesson taught. very well.
T: Teach: Teach a lesson. 8. How are you going to build on
R: Reflect: Reflect on the lesson this achievement in subsequent
taught from the introduction to the lessons?
conclusion. 9. Reflect on two challenges
A: Analyse: Analyse by asking you faced when teaching the
yourself the following questions: lesson.
1. How did the lesson go? 10. How are you going to rectify
2. Was the introduction catchy? these in subsequent lessons?
3. Were you able to catch the P: Plan: If you get the chance to
learners’ attention throughout teach the same lesson, what plans
the lesson? (strategies) will you implement to
4. Were the learners able to enhance teaching so that learners
answer your questions during will understand and enjoy it?

and after the lesson?




Clapping and counting syllables

Content Standard

K1.1.6.1 Demonstrate understanding
of measures to take to keep safe (from
accidents, hurts, and harms).

Indicator
K1.1.6.1.4 Clap and count syllables in
longer words.

Learning Outcome
Learners will be able to read longer
words with more than one syllable.

Essentials for Learning
Learners can say and write the vowel

a.

New Words
Syllables, words.

Resources
Word cards for words like bicycle, lorry,
accident, road.

Core Competencies
Personal Development and Leadership
(PL)

Have learners say the rhyme “if you see
the traffic light”.

Activity 1

*  Write these words on the board. (1)
Strangers, (2) traffic, (3) accident
and (4) electricity. Let learners
understand that we invent words
according to the syllables.

Clap the word “strangers” and
let learners tell you the number
of syllables in it. There are two
syllables. stran - gers
1 2
» Letlearners clap and pronounce the
word “electricity”. Learners will notice
that it has five syllables e-lec-tri-ci-ty.
12 345

Activity 2

e Quiz learners about the words written
on the board one after the other. In
each case, let learners clap and call
out the name to identify the number
of syllables.

Have learners work in pairs. Let them
call out two words on their own and let
them determine the number of syllables
in each word. Write these words in
learners’ homework books to identify the
number of syllables in them.

1 Boy 2 Girl

3 Safely

Refer learners to Practice 1 on page 44
for exercises.

Answers to exercises in the Workbook

Practice 1
1— 5
2— 2
3— 2
4 — 2
5—- 2
6— 2



Diagnostic Assessment 5. Did the learners ask you

The diagnostic assessment will enable questions during and after the
you the teacher assess yourself and lesson?
know whether the lesson was successful 6. Were learners able to do the
or not. exercises at the end of the
lesson?
In other words, you have to “TRAP” the 7. Reflect on three things you did
lesson taught. very well.
T: Teach: Teach a lesson. 8. How are you going to build on
R: Reflect: Reflect on the lesson this achievement in subsequent
taught from the introduction to the lessons?
conclusion. 9. Reflect on two challenges
A: Analyse: Analyse by asking you faced when teaching the
yourself the following questions: lesson.
1. How did the lesson go? 10. How are you going to rectify
2. Was the introduction catchy? these in subsequent lessons?
3. Were you able to catch the P: Plan: If you get the chance to
learners’ attention throughout teach the same lesson, what plans
the lesson? (strategies) will you implement to
4. Were the learners able to enhance teaching so that learners
answer your questions during will understand and enjoy it?

and after the lesson?




Expressing how to protect ourselves

Content Standard

K1.1.6.1 Demonstrate understanding
of measures to take to keep safe (from
accidents, hurts, and harms).

Indicator

K1.1.6.1.5 Use vocabulary learnt

to express and demonstrate how to
protect themselves from hurt, harm,
strangers, sharp objects, electricity and
water.

Learning Outcome
Learners will be able to
demonstrate how to protect
themselves from accidents.

Essentials for Learning

Learners can identify some objects
which can cause accidents e.g. sharp
objects like blades, scissors, knives.

New Words
Strangers, protect, accident, safety.

Resources

Sharp objects, e.g. scissors, blades
and knives. Pictures of zebra crossing
and a sentence card which reads “do
not go near.

Core Competencies

Critical thinking and Problem Solving
(CP)

Creativity and innovation (ClI)

Have learners recite the rhyme “if you
see a traffic”.

Activity 1

1.

3.

Have learners revise what they learnt
from the previous lesson.

Let them work in pairs. They will
learn from each other how the
following can cause accidents.
Electricity

Crossing road

Using sharp objects

Activity 2

Now have learners work in groups of
four. Give each group a drawn cut-
out objects that can cause accidents.
One picks it and the other tells what
kind of accident it can cause e.g.

— it can cut you.

— it can cut you.

Activity 3

Play “Pick and Act”. One learner
picks the picture of an object. He or
she tells and acts how it can cause
accidents and how he or she can
protect himself from it.



Review Exercise

Have learners work in pairs; let them
read the captions on the word cards and
talk about them.

Do not go near fire.

Assessment for Learning
Refer learners to Practice 1 on page 45
of the Workbook for exercise.

Suggested Homework
Ask learners to draw one object that can
cause accidents.

Answers to exercises in the Workbook

Practice 1
Learners to trace.

Diagnostic Assessment

The diagnostic assessment will enable
you the teacher assess yourself and
know whether the lesson was successful
or not.

In other words, you have to “TRAP” the

lesson taught.

T: Teach: Teach a lesson.

R: Reflect: Reflect on the lesson
taught from the introduction to the
conclusion.

A: Analyse: Analyse by asking
yourself the following questions:

1. How did the lesson go?

2. Was the introduction catchy?

3. Were you able to catch the
learners’ attention throughout
the lesson?

4. \Were the learners able to
answer your questions during
and after the lesson?

5. Did the learners ask you
questions during and after the
lesson?

6. Were learners able to do the
exercises at the end of the
lesson?

7. Reflect on three things you did
very well.

8. How are you going to build on
this achievement in subsequent
lessons?

9. Reflect on two challenges
you faced when teaching the
lesson.

10. How are you going to rectify
these in subsequent lessons?

P: Plan: If you get the chance to
teach the same lesson, what plans
(strategies) will you implement to
enhance teaching so that learners
will understand and enjoy it?







‘Strand: @
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Strand 2: My family

Types and members of my family

LESSON 1: Elements of a book

Content Standard

K1.2.1.1 Demonstrate understanding
of the importance, roles and
responsibilities of family members.

Indicator

K1.2.1.1.1 Discuss different types of
family they have at home, their roles
and responsibilities.

K1.2.1.1.2 Demonstrate that print
matches with illustration in a book.

Learning Outcome
¢+ Learners will be able to identify the
key elements of a book.

Essential for Learning
Learners have been reading pictures in
books.

New Words
Elements, author, writer, illustrator
illustrations.

Resources
Story book, learner’s Workbook.

Core Competencies

Communication and collaboration (CC)
Personal Development and Leadership
(PL)

Critical thinking and innovation

(Ch

Creativity

WB:

pages
48-49

Warming Up
Have learners sing any song they like
and enjoy most.

Main Activities

Activity 1
* Have learners sit in a community
circle.

* Have learners mention the people in
their family and what they see each
person do. e.g. daddy preparing
breakfast, mummy cooking, elder
siblings washing clothes and cleaning
the house.

Activity 2

»  Show pictures/posters of extended
families. Use the think-pair-share
strategy to talk about what they see
the members of their families do.

Activity 3

* Putlearners into smaller groups
and let them role-play the roles and
responsibilities of different families.

Activity 4

* Have learners sit in a semi-circle.
Hang the poem at a place where
everyone can see.

From a book to a child

I am your friend.

Handle me with care.

Don’t throw me on the floor.



Don’t pour water or oil on me.

Don’t bend me else my spine will break.
If you handle me with care,

Your siblings will also enjoy me.

Activity 5

* Guide learners to identify the
illustrator the author/writer, back
cover, front cover and spine.

*  Give them the Workbook to use for
this activity.

* Let them rub their fingers on the
front, back page and spine of the
book.

Activity 6

* Using interactive reading, let learners
track the poem as you read. Run a
pointer under the words as you read.
When you read, make sure learners
are tracking you.

Review Exercise

Refer learners to page 48 of the
Workbook. Have learners point to the
front page, back page and spine of the
book.

Assessment for Learning

Refer learners to Practice 1 and 2 on
pages 48 - 49 of the Workbook for
exercise.

Answers to exercises in the Workbook

Practice 1
Learners to trace.

m Use the words from the word bank to lable
the parts of the book.

Cover

\

Author

L

IlWlustrator




Diagnostic Assessment 5. Did the learners ask you

The diagnostic assessment will enable questions during and after the
you the teacher assess yourself and lesson?
know whether the lesson was successful 6. Were learners able to do the
or not. exercises at the end of the
lesson?
In other words, you have to “TRAP” the 7. Reflect on three things you did
lesson taught. very well.
T: Teach: Teach a lesson. 8. How are you going to build on
R: Reflect: Reflect on the lesson this achievement in subsequent
taught from the introduction to the lessons?
conclusion. 9. Reflect on two challenges
A: Analyse: Analyse by asking you faced when teaching the
yourself the following questions: lesson.
1. How did the lesson go? 10. How are you going to rectify
2. Was the introduction catchy? these in subsequent lessons?
3. Were you able to catch the P: Plan: If you get the chance to
learners’ attention throughout teach the same lesson, what plans
the lesson? (strategies) will you implement to
4. Were the learners able to enhance teaching so that learners
answer your questions during will understand and enjoy it?

and after the lesson?




Roles and responsibilities of family members

Content Standard
K1.2.1.1.2. Demonstrate that prints
matches with illustration in a book.

Indicator:

K1.2.1.1.3 Listen, interact actively in
a read aloud session on a story about
families and use the new vocabulary
learnt to describe the roles and

responsibilities of their family members.

Learning Outcome
Learners will be able to identify the
roles and responsibilities of family
members.

New Words
role, responsibilities, family members
nuclear, extended family.

Resources

Pictures of family members, pictures
and posters of family members
performing some roles.

Core Competencies

Communication and collaboration (CC)
Personal Development and Leadership
(PL)

Repeat the poem learnt during the
previous lesson, “From a book to the
Child”.

Activity 1

* Get a story about family members
from a book and read to learners.
Show pictures first to learners to
predict what the story is about.

*  Now do a picture walk in the story
with learners.

Activity 2

» Using interactive reading, pause
often and let learners talk about
the family members and what they
themselves do to help the family.

Activity 3
» Let learners tell you what prevails in
their families.
1 What do you as a learner do to
help the family?
2 What does mother do to help the
family?
3 What about father and the
siblings?
» Get different learners to talk about
the roles of each member in the
family.

Have learners work in pairs. Let
them read from word cards, the new
vocabulary they have learnt

cooking washing sweeping

Refer learners to Practice 1-4 on pages
50-53 of the Workbook for exercises.



Answers to exercises in the Workbook

Practice 1

Learners to colour the mother.
Practice 2

Learners to trace.

Practice 3
Learners to trace.

Practice 4
Learners own answers.

Diagnostic Assessment

The diagnostic assessment will enable
you the teacher assess yourself and
know whether the lesson was successful
or not.

In other words, you have to “TRAP” the

lesson taught.

T: Teach: Teach a lesson.

R: Reflect: Reflect on the lesson
taught from the introduction to the
conclusion.

A: Analyse: Analyse by asking
yourself the following questions:

1. How did the lesson go?
2. Was the introduction catchy?

10.

Were you able to catch the
learners’ attention throughout
the lesson?

Were the learners able to
answer your questions during
and after the lesson?

Did the learners ask you
questions during and after the
lesson?

Were learners able to do the
exercises at the end of the
lesson?

Reflect on three things you did
very well.

How are you going to build on
this achievement in subsequent
lessons?

Reflect on two challenges
you faced when teaching the
lesson.

How are you going to rectify
these in subsequent lessons?

Plan: If you get the chance to
teach the same lesson, what plans
(strategies) will you implement to
enhance teaching so that learners
will understand and enjoy it?



Words with similar beginning sounds

Content Standard

K1.2.1.1 Demonstrate understanding
of the importance, roles and
responsibilities of family members.

Indicator
K 1 .2.1.1.4 Identify the names and
words with similar beginning sounds.

Learning Outcome
Learners will be able to identify
words with similar beginning
sounds.

Essential for Learning
Learners can say and write the letter
sounds /a/ and /b/.

New Words
Beginning, letter-sounds.

Resources

Word cards of some names with
beginning sounds e.g. Kwesi, Kate,
Kweku, Kafui, Ama, Ansah, Asante,

Core Competencies
Critical thinking and innovation (Cl)
Creativity

Have learners sing and dance with
“Obiara yawo no dwoda okonto”

Make sure they sing the song from
Monday to Sunday so that everybody
gets the chance to dance. Let them form
a big circle.

Activity 1

+ Call out the names of learners whose
first name begin with /a/ sound and
write the names on the board.

» E.g. Asante, Akorfa, Asienim, Abrafi,
Adjo, Apoakwa and Antwi. Call out
the names and let learners repeat
after you. Let them listen carefully
and identify the first sound of each
name /a/.

Activity 2

* Repeat activity 1 with learners
with different names with similar
beginning. Sounds eg. /b/ sound.
E.g. Boakye, Bortey, Boateng, Ben
and Bubune. Let them identify the
beginning letter sounds of each
name. Write them on the board and
let learners circle the beginning letter
sound /b/.

Have learners work in groups of five.
Let them mention their family members’
names and come out with names which
have similar beginning sounds.

Refer learners to Practice 1 and 2 on
page 54 of the Workbook for exercises.

Draw yourself washing dishes at home.
Answers to exercises in the Workbook
Practice 1

Learners to write K in each box.

Practice 2
Learners to circle A.



Strand 2: My family

Origin and history of my family

LESSON 1: My family and where we come from

Content Standard
K1.2.2.1 Demonstrate knowledge of the
origin and history of our families.

Indicator

K1.2.2.1.1 Listen and tell stories
about origin and history of their family
members.

K1.2.2.1.2

Demonstrate that print matches with
illustration in a book.

Learning Outcome

Learners will be able to:

¢ Talk about origin and history of their
family members.

¢ Listen to a read aloud text and form
oral sentences.

New words
Origin, history, family.

Resources

A book which contains the theme, word
card and sentence cards with different
greetings.

Core Competencies

Communication and collaboration (CC)
Personal Development and Leadership
(PL)

Critical thinking and Problem Solving
(CP)

Creativity and innovation (ClI)

WB:

pages
55-56

Warming Up
Have learners sing any local song they
know.

Main Activities

Activity 1

* Have learners sit in a community
circle. Ask learners to greet their
friends in the language they speak
at home. Find out whether learners
know the names of the languages
they speak at home.

Activity 2

» Tell learners the story about Joojo
who lives in Accra but his home town
is Cape Coast and their language is
“Fante”. Ask question about the story.
Let learners know the origin of some
ethnic groups. e.g. Volta—the Ewe,
Accra—the Ga, Kumasi—the Asante,
Tamale—Dagomba or Gonja.

Activity 3

* Show the book you want to read
to learners. Let them look at the
front page illustrations to predict the
story. Read the story to learners.
Let learners track the text as you
read. Pause often and ask questions
to monitor whether learners are
following and understand what you
are reading.

Activity 4
* Put learners into groups of four. Let
them take turns in retelling the story.



Let them form simple sentences
with the words orally hometown,
language, tribe.

Review Exercise

Let learners be in pairs. Let them talk
about themselves, the languages they
speak, their hometown and the food they
usually eat at home.

Assessment for Learning

Refer learners to Practice 1 and 2 on
pages 55 - 56 of the Workbook for
exercises.

Answers to exercises in the Workbook

Practice 2
B 1 Joojo’s father
2 5years
3 cape coast
4 He learnt his local language.
He went to see fisherman pulling
their net and how they paddle the
canoe.
5 Fante
C Learners expected to draw
fish, canoe, sea, palm tree, people,
etc.

Diagnostic Assessment

The diagnostic assessment will enable
you the teacher assess yourself and
know whether the lesson was successful
or not.

In other words, you have to “TRAP” the

lesson taught.

T: Teach: Teach a lesson.

R: Reflect: Reflect on the lesson
taught from the introduction to the
conclusion.

A: Analyse: Analyse by asking
yourself the following questions:

1. How did the lesson go?

2. Was the introduction catchy?

3. Were you able to catch the
learners’ attention throughout
the lesson?

4. Were the learners able to
answer your questions during
and after the lesson?

5. Did the learners ask you
questions during and after the
lesson?

6. Were learners able to do the
exercises at the end of the
lesson?

7. Reflect on three things you did
very well.

8. How are you going to build on
this achievement in subsequent
lessons?

9. Reflect on two challenges
you faced when teaching the
lesson.

10. How are you going to rectify
these in subsequent lessons?

P: Plan: If you get the chance to
teach the same lesson, what plans
(strategies) will you implement to
enhance teaching so that learners
will understand and enjoy it?




Identifying names and words with similar

beginning sounds

Content Standard
K1.2.2.1 Demonstrate knowledge of the
origin and history of our families.

Indicator:

K1.2.2.1.3 Listen, interact actively in a
read aloud session on a story about the
origin and history of a child’s family.
K1.2.2.1.4 Identify the names and
words with similar beginning sounds.

Learning Outcome

Learners will be able to:
Listen to a story about the history of
a child’s family.
Identify names and words with
similar beginning sounds.

New words
Family, origin, history.

Resources

A book with a history of some families,
crayons, pencil, map of Ghana and
recorded collections of traditional
music.

Core Competencies

Communication and collaboration (CC)
Personal Development and Leadership
(PL)

Critical thinking and Problem Solving

Let learners sing and dance to any
traditional song they know.

Activity 1

* Give learners their Workbooks. Let
them examine the front page and
back page of their books as well as
the spine.

* Have learners recite the poem “From
a book to a child”. Have learners
listen to you as you read the story on
page 59 to them.

Activity 2

* As you read, pause often and
let learners relate the story to
themselves. E.g. Ask questions like
“Where were you born and where
is your home town. Joojo was born
in Accra but he comes from Cape
Coast. What about you? Let learners
answer questions based on the story.

Activity 3

» Display the Ghana map on the board.
Guide learners to identify their home
town on it. When they mention the
towns, use your pointer to point it out
for them.

Activity 4

* Now sing a traditional song of a
region and let those who come from
that region stand up and dance. E.g.
“All those from the Ashanti Region,
stand up bring your song and dance
in front of the class”. Let them dance
to the music.



Activity 5

* Guide learners to identify names
and towns with similar beginning
sounds. Let them mention the names
of their home towns. Pronounce
them and let them listen and identify
the towns with similar initial sounds.
e.g. Kumasi, Kintampo, Koforidua,
Kumawu, Konongo.

Review Exercise

Have learners work in pairs. They
should identify the front, back pages of
the Workbook. They should identify the
author and the illustrator as well.

Assessment for Learning

Refer learners to Practice 1 and 2

on pages 57-58 of the Workbook for
exercises.

Answers to exercises in the Workbook

Practice 1

1 Mankessim, Mampong, Mamfi

2 Somanya, Mampong, Saltpond

3 Asamankese, Asokore, konongo,
Adom

4 Agona, Bekwai, Osino, Bechem

Practice 2

he, his

more, made, may
look, like

the, that

day, did

A WON -

Diagnostic Assessment

The diagnostic assessment will enable
you the teacher assess yourself and
know whether the lesson was successful
or not.

In other words, you have to “TRAP” the

lesson taught.

T: Teach: Teach a lesson.

R: Reflect: Reflect on the lesson
taught from the introduction to the
conclusion.

A: Analyse: Analyse by asking
yourself the following questions:

1. How did the lesson go?

2. Was the introduction catchy?

3. Were you able to catch the
learners’ attention throughout
the lesson?

4. \Were the learners able to
answer your questions during
and after the lesson?

5. Did the learners ask you
questions during and after the
lesson?

6. Were learners able to do the
exercises at the end of the
lesson?

7. Reflect on three things you did
very well.

8. How are you going to build on
this achievement in subsequent
lessons?

9. Reflect on two challenges
you faced when teaching the
lesson.

10. How are you going to rectify
these in subsequent lessons?

P: Plan: If you get the chance to
teach the same lesson, what plans
(strategies) will you implement to
enhance teaching so that learners
will understand and enjoy it?




Pre-writing

Content Standard
K1.2.2.1 Demonstrate knowledge of the
origin and history of our families.

Indicator

K1.2.2.1.5 Talk about the basic
concepts of writing: write from left to
right and top to bottom.

Learning Outcome
Learners will be able to identify
words with similar beginning
sounds.

New words
Sounds, similar.

Resources

Word cards of some words with similar
beginning sounds eg. Koforidua,
Kumasi, KoKrokoo, Kokonte, Nkrumah,
Nkansah, Nkani, etc.

Core Competencies
Creativity and innovation(Cl)
Communication and collaboration (CC)

Have learners tap their fingers one at a
time. Do one hand at a time and another
as they learn movement.

Activity 1

» Stand in front of the class with your
back facing them. Model how to
make straight lines in the air for
learners to follow the direction and
repeat the same.

*  Write the strokes on the board. Have
learners write some in the sand tray,
in their jotters and use their fingers to
write at the back of their friends.

e As learners write in the air, let
learners recite this song: “Straight
straight”

‘a curve, a curve, a curve’ ‘left — right,
left-right’.

Activity 2

* Make lines from left to right in the air
and on the board for learners to do
same.

e Let learners do this on their tables,
sand tray, and at the back of their
friends. Repeat the same methods
for writing the curves.

Have learners work in pairs. They make
strokes from left to right and curves

at the back of their friends using their
fingers. Let them take turns.

Refer learners to Practice 1 page 59 of
the Workbook for an exercise.

Give learners plain sheets of paper to
make strokes up and down, left and right
and present it to class the next day.

Answers to exercises in the Workbook

Practice 1
Learners to trace.



Diagnostic Assessment 5. Did the learners ask you

The diagnostic assessment will enable questions during and after the
you the teacher assess yourself and lesson?
know whether the lesson was successful 6. Were learners able to do the
or not. exercises at the end of the
lesson?
In other words, you have to “TRAP” the 7. Reflect on three things you did
lesson taught. very well.
T: Teach: Teach a lesson. 8. How are you going to build on
R: Reflect: Reflect on the lesson this achievement in subsequent
taught from the introduction to the lessons?
conclusion. 9. Reflect on two challenges
A: Analyse: Analyse by asking you faced when teaching the
yourself the following questions: lesson.
1. How did the lesson go? 10. How are you going to rectify
2. Was the introduction catchy? these in subsequent lessons?
3. Were you able to catch the P: Plan: If you get the chance to
learners’ attention throughout teach the same lesson, what plans
the lesson? (strategies) will you implement to
4. Were the learners able to enhance teaching so that learners
answer your questions during will understand and enjoy it?

and after the lesson?




Strand 2: My family

Family celebrations and festivals

LESSON 1: Special family days

Content Standard

K1.2.3.1 Demonstrate the knowledge
of celebrations and festivals that the
individual families celebrate.

Indicator

K1.2.3.1.1 Talk about some special
family days and activities e.g. birthdays,
naming, festivals, etc.

K.1.2.3.1.2 Demonstrate the proper
way to handle a book.

Learning Outcome

Learners will be able to:

¢+ Talk about special family days.

¢ Identify how to handle a book
carefully.

Essential for learning

Learners have been celebrating their
birthdays or have been attending their
friends’ birthday celebration.

New words
Celebrations, festivals, birthdays.

Resources
balloons, toffees, chocolates, pictures/
posters of celebrations.

Core Competencies

Communication and collaboration (CC)
Personal Development andLeadership
(PL)

Critical thinking and Problem Solving
Creativity and innovation (ClI)

WB:
pages
60-61
Warming up
Have learners sing the birthday song.
“Happy birthday to you”.

Main Activities

Activity 1

Show a picture of children celebrating
birthday. You can refer to learners
book at page 60. Have learners use
the think-pair —share strategy. Let
them look at the picture and talk
about the things they see in the
pictures. Eg. toffees, cake, balloons,
etc.

Activity 2

Put learners into groups of

four. Let them talk about their
family celebrations (eg. “Dipo”,
“Akwantukese”) and share with the
whole class. Let them talk about
how they celebrate their birthdays.
Let them sing and dance to some
celebration songs e.g. “Happy
birthday to you”.

Activity 3

Give out story books to learners.
Demonstrate how to handle and open
the books while learners watch you.
Using your big book, call out some
learner to come and open the book.
Now, ask each learner to open his/
her Workbook. Let them open the
book page by page until they get to
the last page.



Review Exercise

Have learners work in pairs. Let one
learner open the book page by page
while the other learner watches. Let them
take turns.

Assessment for Learning

Refer learners to Practice 1 and 2
on pages 60-61 of the Workbook for
exercises.

Answers to exercises in the Workbook

Practice 1
Learn to trace

Practice 2
Learners expected to draw:
cake, drinks, table, chair, food, etc.

Diagnostic Assessment

The diagnostic assessment will enable
you the teacher assess yourself and
know whether the lesson was successful
or not.

In other words, you have to “TRAP” the

lesson taught.

T: Teach: Teach a lesson.

R: Reflect: Reflect on the lesson
taught from the introduction to the
conclusion.

A: Analyse: Analyse by asking
yourself the following questions:

1. How did the lesson go?

2. Was the introduction catchy?

3. Were you able to catch the
learners’ attention throughout
the lesson?

4. \Were the learners able to
answer your questions during
and after the lesson?

5. Did the learners ask you
questions during and after the
lesson?

6. Were learners able to do the
exercises at the end of the
lesson?

7. Reflect on three things you did
very well.

8. How are you going to build on
this achievement in subsequent
lessons?

9. Reflect on two challenges
you faced when teaching the
lesson.

10. How are you going to rectify
these in subsequent lessons?

P: Plan: If you get the chance to
teach the same lesson, what plans
(strategies) will you implement to
enhance teaching so that learners
will understand and enjoy it?




Festivals

Content Standard

K1.2.3.1 Demonstrate the knowledge
of celebrations and festivals that the
individual families celebrate.

Indicator

K1.2.3.1.3 Talk about some special
family days and activities e.g. birthdays,
naming, festivals, etc.

K1.2.3.1.4 Talk about the basic
concepts of writing: from left to right,
and top to bottom.

Learning Outcome

Learners will be able to:
Listen and interact during read loud
session and share their ideas.
Identify that we write from left to
right and top to bottom.

Essential for Learning

Learners can scribble lines and curves.
They can also listen to stories and retell
them.

New Words
Right, left, top, bottom, interact, festivals

Resources
Crayons, pencils, jotters, “your Big
Book”.

Core Competencies

Communication and collaboration (CC)
Personal Development and
Leadership (PL)

Have learners flip their fingers, clap and
sing “Happy Birthday to you”

Activity 1

* Putlearners into a community circle.
Use the KWL Strategy. Ask learners
to tell you what they already know
about any local festival. Get different
learners to talk e.g. Akwasidae, Dipo,
Aboakyir and Damba.

Activity 2

* Read one festival in your Big Book
to learners. eg. Akwasidae. Check
Google and YouTube for more
examples. As you read the text, call
some of the learners to demonstrate
how to open the pages. Repeat this
activity throughout the reading.

» Ask questions after the reading
session and ask learners what they
have learnt.

Activity 3

» Stand with your back facing the
class. Make several strokes in the air
and on the board. Direct learners to
make several strokes in the air, sand
trays and on their tables. Draw their
attention to the top to bottom writing.

Activity 4
* Now, make strokes and curves from
left to right while learners watch you.

Have learners work in pairs. Give them
sheets of paper. Let them make strokes
up and down and left to right.



Assessment for Learning
Refer learners to Practice 1 - 3 on pages
62 - 64 of the Workbook for exercises.

Suggested Homework
Draw one thing you like when you attend
a birthday party.

Answers to exercises in the Workbook

Practice 1
Learners to colour and trace the words.

Practice 2
Learners to colour and trace words.

Practice 3
Learners drawing.

Diagnostic Assessment

The diagnostic assessment will enable
you the teacher assess yourself and
know whether the lesson was successful
or not.

In other words, you have to “TRAP” the

lesson taught.

T: Teach: Teach a lesson.

R: Reflect: Reflect on the lesson
taught from the introduction to the
conclusion.

A: Analyse: Analyse by asking
yourself the following questions:

1. How did the lesson go?

2. Was the introduction catchy?

3. Were you able to catch the
learners’ attention throughout
the lesson?

4. \Were the learners able to
answer your questions during
and after the lesson?

5. Did the learners ask you
questions during and after the
lesson?

6. Were learners able to do the
exercises at the end of the
lesson?

7. Reflect on three things you did
very well.

8. How are you going to build on
this achievement in subsequent
lessons?

9. Reflect on two challenges
you faced when teaching the
lesson.

10. How are you going to rectify
these in subsequent lessons?

P: Plan: If you get the chance to
teach the same lesson, what plans
(strategies) will you implement to
enhance teaching so that learners
will understand and enjoy it?




Strand 2: My family

My school rules and regulations

LESSON 1: Members of my school family

Content Standard

K1.2.4.1 Demonstrate understanding of
the rules and regulations that governs
the members of the school.

Indicator

K1.2.4.1.1 Talk about the members

of the school, activities they do and
create rules and regulations that should
govern their classroom.

Learning Outcome
¢+ Learners will be able to identify the
members of the school family.

Essential for Learning
Learners have classmates and friends
in the school.

New Words
Head teacher, teacher, classmates,
family.

Resources
Pencil, crayons, pictures/posters of
members of the school family.

Core Competencies

Communication and collaboration (CC)
Personal Development and Leadership
(PL)

Warming up: Have learners recite any
rhyme or song which is related to the
topic.

WB:
pages
65-66
Main Activities
Activity 1
* Have learners sit in a community
circle.

* Ask them what they learnt at
“‘OWOP?” on this theme. (Note: Look
for a story or book which talks about
family members) Ask the following
questions:

i Who is your best friend?

i Name some of your classmates.

i Who is your teacher?

iv. Who is your head teacher?

v Do you have friends outside your
class?

* Have learners use the think-pair
-share strategy to answer these
questions. Let learners know that the
head teacher, your teacher, other
teachers, classmates form the family
members of the school.

* Ask learners if there are others, we
have not mentioned. Let the learners
mention them. E.g. workers in the
school, vendors, etc.

Activity 2

* Letlearners tell you some special
activities that go on in the school.
Have learners work in groups of four.
Let them talk about the topic and
report to the class.

Expected answers:

1 Teachers teach learners;

2 Learners learn;



3 Learners tidy up the classroom
and the school compound;

4 Head teacher makes sure everything
goes on well in the school;

5 We sing songs, we say rhymes and
we play lot.

*  Write some of these points on the
board and read through with a pointer
and let learners read after you.

Review Exercise

Working in pairs, have learners mention
two people who belong to the school
family.

Assessment for Learning

Refer learners to Practice 1 and 2
on pages 65-66 of the Workbook for
exercises.

Answers to exercises in the Workbook

Practice 1
Learners to colour and trace

Practice 2

1 classroom

2 Teacher (man), books, boy, girl, chair,
chalk board, dress

3 books

4 one girl

Diagnostic Assessment

The diagnostic assessment will enable
you the teacher assess yourself and
know whether the lesson was successful
or not.

In other words, you have to “TRAP” the

lesson taught.

T: Teach: Teach a lesson.

R: Reflect: Reflect on the lesson
taught from the introduction to the
conclusion.

A: Analyse: Analyse by asking
yourself the following questions:

1. How did the lesson go?

2. Was the introduction catchy?

3. Were you able to catch the
learners’ attention throughout
the lesson?

4. \Were the learners able to
answer your questions during
and after the lesson?

5. Did the learners ask you
questions during and after the
lesson?

6. Were learners able to do the
exercises at the end of the
lesson?

7. Reflect on three things you did
very well.

8. How are you going to build on
this achievement in subsequent
lessons?

9. Reflect on two challenges
you faced when teaching the
lesson.

10. How are you going to rectify
these in subsequent lessons?

P: Plan: If you get the chance to
teach the same lesson, what plans
(strategies) will you implement to
enhance teaching so that learners
will understand and enjoy it?




Rules and regulation in the classroom

Content Standard

K1.2.4.1 Demonstrate understanding of
the rules and regulations that governs
the members of the school

Indicator

K1.2.4.1.2 Demonstrate that print
matches with illustration in a book
K1.2.4.1.3 Use the vocabulary acquired
in the read aloud session to prepare
rules and regulations to govern your
school.

Leaning Outcome
Learners will be able to identify
rules and regulations which govern
their school.

Essential for Learning
Learners know that they have to keep
quiet when teacher is talking / teaching.

New Words
Misbehave, rules and regulations, obey,
obedient,

Resources

Cut-out words of the new words,
pencils, crayons, pictures/posters of
people showing respect.

Core Competencies

Critical thinking and Problem Solving
(CP)

Creativity and innovation (ClI)

Have learners clap and jump ten times
and sing any local song familiar to them.

Activity 1

Look for a book which contains rules
and regulations for schools before
you go to the class or write it on a big
cardboard. Have learners identify the
front and back page of the book. Let
them talk about it in pairs.

Activity 2

As you read to learners, use a pointer
to run through the words for learners
to track the text. Pause often and let
learners ask you questions about the
pictures. Let them predict what will
follow next. Ask questions about what
you read to them.

Revise wha